DOCUMFNT 



R F S U M F 



RE 001 455 



ED 023 551 

Reading Program. 

Bloomington Public Schools, Minn. 

Pub Date 67 
Note -208p. 

EDRS Price MF -$1 00 HC -SI 050 
Descriptors "Content Reading, Corrective Reading, ^Curriculum Guides, ’•Developmental Reading, Reading 
Development , Reading Improvement, Reading Material Selection, ^Reading Skills, Recreational Reading, Remedial 
Reading Programs, ^Sequential Reading Programs, Supplementary Reading Materials 

The reading program (K-12) of the Bloomington Public Schools, Bloomington, 
Minnesota, is defined and described. The program revolves around four ma[or divisions: 
developmental reading, supplementary reading, library reading, and remedial reading. 
These mafor divisions are discussed relative to specific purposes, organization, 
materials, and activities. A detailed scope and sequence chart lists specific reading 
skills to be developed. Instructional materials for grades K-12 are listed under the 
topical headings of developmental, supplementary, and remedial reading. Suggestions 
for evaluation of the reading program are given. An extensive teaching guide of 
content material and suggested activities to supplement the basal reader is provided 
for elementary teachers. A bibliography and appendixes are included. (WB) 






BLOOMINGTON PUBLIC SCHOOLS 
PRELIMINARY EDITION 1967 



lEPARTMENT OF HEALTH, EDUCATION & WELFARE 
OFFICE OF EDUCATION 



ICUMENT HAS BEEN REPRODUCED EXACTLY AS RECEIVED FROM THE 
OR ORGANIZATION ORIGINATING IT. POINTS OF VIEW OR OPINIONS 
DO NOT NECESSARILY REPRESENT OFFICIAL OFFICE QE EDUCATION 
OREOUCYi 





BLOOMINGTON PUBLIC SCHOOLS 
INDEPENDENT SCHOOL DISTRICT NO. 271 
BLOOMINGTON, MINNESOTA 





MR. FRED M ATKINSON 
Superintendent of Schools 




MR. P ARTHUR HOBLIT 


MR. BERNARD LARSON 


MR. VERNON HUMBERT 


Assistant Superintendent 


Assistant Superintendent 


Acting Ass’t. Superintendent 


in charge of 


in charge of 


in charge of 


Secondary Education 


Elementary Education 

MR. STANLEY GILBERTSON 
Director of Curriculum, K-12 

MISS LEILA ANDERSON 


Elementary Education 



Reading and Resource Center Coordinator, K-12 



READING WRITING TEAM 



Miss Leila Anderson, Chairman 
Mrs Mildred Walters , K 
Miss Ruby Nelson, 1 
Miss Eleanor Wiebe, 4 



Mrs Bernice Hinkie, 5 
Miss lone Haverly, Jr. High 
Mr. Gray Lambert, Sr. High 
Mr. John Workman, Elem Principal 



TEACHERS’ READING CURRICULUM COMMITTEE 



Mrs Evelyn Bailey, Chairman 
Mrs Mildred Walters , K 
Miss Ruby Nelson, 1 
Miss Sharon Doyle, 2 
Mrs Mary Knutson, 3 
Miss Eleanor Wiebe, 4 
Mrs Bernice Hinkie, 5 
Mrs Wanda Grimm, 6 



Miss lone Haverly, Chairman 
Miss Helen Miller, Jr. High 
Mrs Mary Lou Cooke, Jr. High 
Mr. Gray Lambert, Sr. High 
Mr. Edward Ehli, Sr. High 



PRINCIPALS’ READING COMMITTEE 



Mr. Lyle Berts ch . . . 
Mr. Edward Boegemann . 
Mr. Richard Fawver . . 
Miss Charlotte Lehman 



Ridgeview School 

Washburn School 

.... Valley View School 
Portland Junior High School 



0 



ELEMENTARY SCHOOL READING GUIDE 



TABLE OF CONTENTS 



Bloomington School Philosophy ........ l 

Foreward ............ 2 

Overview ............ 3 

Variables of Learning ......... 4 

Objectives. ........... 6 

Program Design ........... 7 

Reading Instructional Program Chart K-12. ..... 18 

Per Cent of Pupil Involvement In The Elementary 

Reading Instructional Program ....... 19 

Scope and Sequence Chart ......... 20 

Instructional Materials ......... 30 

Suggestions for Evaluation of the Reading Program .... 47 



Elementary School - Outline of Content .... 

Elementary School Reading Program. .... 

Grouping and Instruction ...... 

Reasons for Grouping ....... 

Steps in Grouping ....... 

Considerations for Grouping ..... 

Organizing Lessons ....... 

Use of the Workbook ....... 

Use of the Teacher’s Guide. ..... 

Developing A Pace ....... 

Suggested Pacing Chart ....... 

Suggested Activities ....... 

Primary Grades - Activities to Develop Reading Skills 
Intermediate Grades - Activities to Developing Reading 



E53 

E53 

E53 

E53 

E54 

E55 

E55 

E55 

E56 

E56 

E57 

E59 

E59 

E123 



Bibliography ..... E191 

Appendices ........... E193 

Appendix A - Reading Practice Guide ...... E193 

Appendix B - Informal Test Inventory. ..... E197 

Appendix C - A Reading Inventory For Teachers .... E198 

Appendix D - Suggested Library Books for Oral Reading 

to Students . . . . . . . . . E200 

Appendix E - Guidelines for Reading Aloud and for Good 

Listening . . . . . . . . . E203 



• • • 

111 



BLOOMINGTON SCHOOL PHILOSOPHY 



The philosophy of education of the Bloomington Public Schools professes 
the belief that each child should develop his potential to the fullest, and 
to meet his intellectual, moral, spiritual, aesthetic, vocational, physical, 
and social needs as an individual, an American citizen, and a member of the 
world community. 

It believes the following basic principles. We believe in: 

-The value of the individual personality. 

-The worth of the individual. 

-The individual's potentialities. 

-The individual patterns of human growth. 

-The individuality of learning. 

-The value ol" good mental and physical health of the individual. 

-The importance of the moral and spiritual values of the individual. 

-The individuals who need to identify with groups . 

-The value of creative instruction. 

-Continuous educational research and utilization of its findings. 

-The value of excellence in all instruction. 
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FOREWORD 

This guide was prepared in June 1967, by a writing team composed 
of eight members. The Elementary and Secondary Reading Curricu- 
lum Committees had developed a preliminary Program Design and 
Scope and Sequence Chart during the school year 1966-1967 . The 
Elementary Schools adopted the Macmillan basic reading series in 
May 1967, and the Junior High Schools adopted the Scott Foresman 
and Ginn basic series of reading materials. The adoption of these 
new materials and the goal to describe the Reading Curriculum K-12 
created the need for the development of a Reading Guide to provide 
direction and helps for teachers in the instruction of reading. 



OVERVIEW 



For the child, reading is a key to success in school, to the development 
of out-of-school interests, to the enjoyment of leisure time, and to 
personal and social adjustment , 

The importance of proficient reading ability becomes immediately obvious 
when we examine the handicaps of those who fail to learn to reado The 
prevalence of reading disabilities in our schools is surprising in view 
of the time, energy, and money devoted to the teaching of reading. The 
effects of reading disabilities are numerous and tragic for the persons 
involved, A program of reading instruction which provides for adjust- 
ment to individual differences will reduce the incidence of disability 
cases. 

Because of the great importance of efficient reading for the whole child, 
a unified effort should be made throughout the entire educational program 
to promote the reading development of all students. The proficient reader 
tends to be better informed and hence a better citizen. 

The Reading Guide is designed: 

-To present an organization for the instruction of reading skills; 

-To define and describe the design of the reading program K-12; 

-To identify reading materials to be utilized for effective instruction 
-To suggest evaluative techniques; 

-To provide a rate and sequence chart to develop a differentiated 
program for all levels of reading groups; 

-To provide elementary teachers with a section of activities to 
supplement the Macmillan Teacher’s Manuals for the development of 
basic skills listed in the Scope & Sequence Chart; 

-To list the specific skills to be emphasized in the secondary schools; 

-To provide guidelines for the organization of the secondary develop- 
mental reading instruction and planning for a remedial program; and 

-To present reading skills in content areas. 



VARIABLES OF LEARNING 



MOTIVATION 



Most effective learning takes place when: 

1. Realistic goals are stated in such a manner that they will 
satisfy the student’s needs, 

2. New interests a patterns, and changing attitudes are vital 
continuous developments of the learner. 

3. Opportunities for self-evaluation are available and utilized. 

4. Interest is maintained through a variety of techniques, 
practices , or procedures , activities , and reading materials . 

5. Success can be attained. 

6. A child is involved in self-competitive activities that will 
allow a reasonable measure of success. 



GUIDANCE 



1. Learning should be geared to the student’s physical and 
intellectual ability and to his skill in performing a 
specific task. 

2. Systematic presentations of opportunities for experimentation 
can assist in the child’s development of (a) independence, 

(b) a sense of purpose and direction and (c) understandings 
for critical and creative thinking. 

3. Diagnosis of the child’s weaknesses and needs is necessary 
to guide instruction. 

4. Allowance should be made for the great variance in the ages 
at which children reach each developmental stage. 

5. Readiness in the learner is a vital factor which must be 
considered in achieving reading success. 



VARIABLES OF LEARNING Continued 



REINFORCEMENT 



1. Practice provides a time for learning, but conditions that 
operate during practice help to determine the learning. These 
include : 

-interest in one’s work 
-interest in self-improvement 
-significance of material for the learner 
-sustained attentiveness to the situation 
-positive attitude toward problem solving 

2. Distributed practice is more effective than mass practice. 

3. Overlearning of basic skills is necessary for retention. 

4. Interference can result when multiple unknowns are presented 
at the same time. 

5. Active participation by the learner is preferable to passive 
reception. 



TRANSFER 

Transfer takes place when the student: 

1. Has had experiences of applying principles in a variety of 
tasks . 

2. Discovers relationship between two tasks. 

3. Perceives similar elements in two knowns. 

4. Has been trained directly for transfer. 

5. Has learned a concept thoroughly. 



GENERAL READING OBJECTIVES 



To create habits which lead to the development of life- 
long independent readers, the following objectives are 
proposed : 

— To provide for the learning of basic skills 
of reading. 

— To improve the pupil’s use of reading in 
research, study and reference activities. 

— To encourage and assist the pupil in adjusting 
to the reading demands of each discipline of 
human experience. 

— To provide for an awareness and appreciation 
of varieties oi reading experiences . 

— To create an atmosphere which stimulates an 
interest and desire for reading. 



BLOOMINGTON PUBLIC SCHOOLS 
READING PROGRAM DESIGN 

The Reading Program K-12 in the Bloomington Public Schools has 
four principal facets: Developmental, Supplementary, Library 

and Remedial. The Program Design on the following pages 
describes the four facets of reading by the following organi- 
zation: 

I. Specific Purposes 

II. Organization 

A . Grouping 

B. Time Allotments 

III. Materials 

A . Types 

B. Level 

IV. Activities 

A. Elementary 

B. Secondary 
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BLOOMINGTON PUBLIC SCHOOLS 



I. Specific Purposes (K-12) 



DEVELOPMENTAL 



SUPPLEMENTARY 



To provide a sequential program of 
the basic skills of reading. 

To develop the individual pupil’s 
competence to read consistent with 
his ability. 

To introduce and instruct the 
pupil to various types of read- 
ing. 

To provide instruction for reading 
skills 5n content areas. 

To provide success for the pupil 
through rewarding experiences 



To provide for extensive practice 
in reading at a "controlled” read- 
ing level. 

Tn provide for comfortable reading 
experiences that heighten the desire 
to read through success in semi- 
independent reading. 

To provide an opportunity to dis- 
play reading achievement at home . 

To develop interest in reading in 
various content areas. 

To provide for vocabulary extension 
and expansion through wide reading. 

To increase reading fluence. 

To introduce the opportunity for 
creative response to materials 
read. 



READING PROGRAM DESIGN 



I. Purposes (K-12) 



LIBRARY 



REMEDIAL 



To develop those skills necessary 
to purposefully use the library 
and locate materials. 

To provide for recreational read- 
ing in the area of the reader’s 
choice and reading interests. 

To provide the opportunity to 
utilize the skills in reference 
and research reading. 

To provide for vocabulary enrich- 
ment through exposure to books of 
various kinds and difficulty. 

To introduce the pupil to new and 
varied forms of materials, i.e., 
magazines, newspapers, and 
pamphlets . 

To introduce the pupil to the 
classics and outstanding books in 
children’s literature and develop 
an appreciation for and an aware- 
ness of good literature. 

To help the pupil to develop in- 
itiative, independence, self- 
discipiine and responsibility in 
reading . 



To identify the areas of dif- 
ficulty in the individual pupil’s 
reading skills . 

To provide specific instruction 
to the pupil in response to 
determined areas of instructional 
need. 

To adapt instructional materials 
to the pupil’s needs. 

To re-emphasis the basic skills 
of reading. 

To develop the pupil’s patterns 
of success in reading. 

To maximize the excitement and 
pleasure of reading. 
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II. Organization 



DEVELOPMENTAL 



SUPPLEMENTARY 



A . Elementary 
1. Grouping 

Administrative grouping 
places the pupil within a 
neighborhood grouping in 
grades 1-4. Cluster group- 
ing is grades 5-6. 

Quasi-permanent sub-group- 
ing of a class is designed 
to facilitate instruction 
of pupils who have like 
needs and levels of per- 
formance . This grouping 
requires regular re-exam- 
ination and re-grouping 
of pupils as they demon- 
strate their insight, 
skills and competence. 
Individual and group pro- 
gress is determined by 
objective testing and 
teacher judgment. 



A . Elementary 
1. Grouping 

The organization may be 
consistent with grouping 
in the developmental pro- 
gram or by large group 
instruction depending upon 
the purposes . Student 
leadership should be 
utilized whenever possible. 
Supplementary reading may be 
held : 

a. After the completion 
of the basic reading 
assignment . 

b. During a special sup- 
plementary reading 
period. 

c . At other appropriate 
times. 



2. Time Allotments 

Approximately one hour a day 
should be devoted to develop- 
mental reading. This allot- 
ment includes meeting daily 
with each sub-group at primary 
and intermediate levels to 
introduce, motivate, assign 
and evaluate reading activities. 
Independent work with the 
superior reading group should 
be encouraged whenever possible. 



2. Time Allotments 

Approximately 30 minutes a 
day should be allowed for 
supplementary reading . 
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II. Organization 



LIBRARY 



REMEDIAL 



A. Elementary 

1. Grouping may include 

a. Class activities 

1) Reading aloud for 
motivation and stimu- 
lation of interest 

2) Instruction of library 
skills 

3) Independent reading 
of library materials 
and related activities 

b. Small group activities 

1) Research 

2) Work sessions 

c. Individual activities 

1) Research 

2) Selection of materials 



2. Time Allotments 

Approximately 15 minutes per 
day with extended time in the 
primary grades for instruc- 
tion and ’’reading aloud” is 
recommended. This time may 
be accumulated and used in a 
one or two day per week pro- 
gram. Reading at home for 
enjoyment for 10-15 minutes 
per day for the beginning 
reader, and 20-45 minutes 
per day for the intermediate 
reader is suggested. 



A . Elementary 

1 . Grouping 

Pupils receive individual 
attention in the classroom 
using ’’reserved materials” 
appropriate to their needs 
identified for this purpose. 

Selected pupils are segre- 
gated for tutorial assistance 
by special education tutors. 

The Reading Emphasis Room 
(RER) provides remedial in- 
struction for fifth and 
sixth grade students who are 
of normal intelligence and 
who are reading below grade 
level. These rooms are self- 
contained classrooms in which 
the skills, techniques, 
methods and materials of the 
regular classroom are used, 
but with a greater degree of 
variance. RER teachers adapt 
all subject matter to meet 
the reading needs and abili- 
ties of the students. There 
is a limited enrollment of 
20 students per room. The stu- 
dents are screened through ob- 
servation, achievement, ability, 
and diagnostic testing. 

2. Time Allotments 
Remedial instruction takes 
place within the regular 
time alloted to reading 
instruction. 
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I I . Organi zat ion 



DEVELOPMENTAL 



SUPPLEMENTARY 



B . Secondary 
1. Grouping 

Administrative grouping gen- 
erally provides for high 
ability students. Other 
students are grouped hetero- 
geneously or by an elective 
sub j ect . 

Intra-class grouping is made 
on the basis of needs, abil- 
ities and performance. 



2. Time Allotments 

(7th grade) - Approximately 
one hour per day for one 
semester is provided. 

(Olson) 8th graders below 
grade level in reading will 
be in Developmental Reading 
for one semester. 

(Portland) 8th and 9th grade 
slow-learning students will 
be scheduled with a reading 
and English teacher one period 
a day for the school year. 

The two teachers will have 
the flexibility to group the 
students for the most ef- 
ficient instruction. 

(8th- 9th grade) - Reading is 
incorporated within the 
content curriculum. 

(10th-12th grade) - The 
development of reading skills 
is carried out through the 
existing classroom program 
and through special instruction 
by the reading teacher. In 
addition to the classroom in- 
struction two elective courses 
are provided for the improve- 
ment and enrichment of reading 
at the 11th and 12th grade 
levels. These elective courses 
meet for one semester each. 



B. Secondary 
1 . Grouping 

Basic, supplementary, and 
library programs are highly 
inter-related all within 
the realm of a one hour 
time allotment in the develop 
mental classes and/or con- 
tinued into the content areas 



2. Time Allotments 

Supplementary instruction is 
provided within the basic 
one hour allotment In the 
developmental classes and 
further strengthened and 
developed within the content 
areas . 
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II. Organization 



LIBRARY 



REMEDIAL 



B. Secondary 

1. Grouping 

Library instruction is an 
integral portion of the English 
curriculum . Guided book 
selection somewhat appropriate 
to the reading level is given. 
At the senior high level ir 
special classes of reading im- 
provement and reading enrich- 
ment, the teacher will make 
library assignments. Content 
area teachers make lxbrary 
as s ignment s periodically . 

2 . Time Allotments 

In the junior high level ap- 
proximately one day a week is 
used for recreational reading, 
some of the time is spent in 
the library and some in the 
reading classroom. At the 
senior high level no specific 
time allotment is made by the 
reading teacher apart from 
special needs in individual 
cases. 



B . Secondary 
1 . Grouping 

Certified remedial teachers 
are employed in each build- 
ing upon recommendation by 
teachers and counselors . 
Students who are reading 
below thier potential read- 
ing level are selected to 
receive instruction. Pupils 
receive individual attention 
on a small group basis. 



2. Time Allotments 

A pupil is excused for one 
period per day from a 
scheduled academic subject 
to receive remedial reading 
instruction. Students re- 
main with the reading teacher 
as long as it is feasible or 
necessary. 



III. Materials 



DEVELOPMENTAL 



SUPPLEMENTARY 



A. Elementary 
1. Types 

All basic materials of the 
Macmillan Publishing Company 
including the texts , A V 
materials. Teacher Guides 
and related devices are avail- 
able. A systematic testing 
program of pupil readiness and 
achievement from the Macmillan 
Company and other standardized 
tests are provided. 



2 . Level 

All developmental materials ap 
propriate to the reading needs 
of the pupils are available to 
each teacher. These include 
materials graded both below 
and above the grade level 
being taught by the teacher. 



B . Secondary 

1. Types 

Multi-texts with varied related 
materials , devices , and A V 
materials are used depending 
upon the purposes determined 
by the needs of the pupils . A 
testing program consisting of 
Gates MacGinitie's in Junior 
High and Trigg's Survey in 
Senior High is administered 
annually. 

2. Level 

All basic reading materials 
appropriate to the reading 
needs of the pupils will be 
made available to each teacher. 
These include materials graded 
below and above the grade level 
being taught by the teacher. 



A . Elementary 
1. Types 

Published reading materials 
such as: (1) Other Basic 
Texts, (2) Enrichment Readers, 
(3) Literary Readers, (4) 
Reading Kits and other 
materials designed to be read 
are available in the individ- 
ual building and some are 
circulated through the IMC. 



2. Level 

Materials used are usually 
1/2 to 1 reading level below 
the difficulty of basic 
readers in which the group 
is reading. This provides 
approximately 95% level of 
accuracy which is conducive 
to the independent and semi- 
independent reading inherent 
in the supplementary reading 
program. 



B . Secondary 

1. A multi-text approach such 
as (1) Companion books, (2) 
Selected teacher-made and 
workbook exercises from many 
series is utilized to 
further develop skills in 
the content areas. 



2. Level 

The supplementary reading 
materials selected are com- 
mensurate with the reading 
abilities of the students. 
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III. Materials 



d 1/ 



LIBRARY 



REMEDIAL 






a . 






A. Elementary 
1. Types 

Instructional materials in- 
cludes the Library Guide, 
Vicalogue and other identified 
materials in the Library Guide. 
A wide range of reading mater- 
ials are available in the in- 
struction and resource centers 
(libraries) to motivate the 
readers and increase their 
desire to read. 



2. Level 

The library materials provided 
are designed to fulfill the 
needs of the beginning reader, 
encompass materials for primary 
and intermediate as well as the 
remedial and gifted student. 

The reading level of these 
materials will encompass the 
readiness level through grade 
nine with reference materials 
up-graded in nature. 



B . Secondary 
1. Types 

A wide range of reading 
materials are available in the 
instruction and resource 
centers (libraries) to motivate 
the readers and increase their 
desire to read. 



2. Level 

These materials encompass a 
wide range of reading levels. 



A. Elementary 

1 . Types 

Reserved material of high 
interest and wide diversity 
are used in accordance with 
pupil needs. Specialized 
equipment, devices and tools 
are used as requested by 
the teachers including 
machines, programmed materials 
and pacers. A program of 
diagnosis and achievement 
testing is provided. 

2 . Level 

Materials are selected in 
accordance with the needs of 
pupils who are usually below 
grade level. 



B. Secondary 

1. Types 

Materials of high interest and 
wide diversity are used in 
accordance with pupil needs. 
Specialized equipment, devices 
and tools are used including 
machines, programmed materials 
and pacers. The Botel Inventory, 
Spache and Nelson reading tests 
and others are used to cover 
the diversity of needs. 

2, Level 

A wide range of materials a^e 
selected in accordance with 
the needs of pupils who are 
usually below grade level. 

These are geared to student 
interest and ability. 
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IV. Activities 



DEVELOPMENTAL 



SUPPLEMENTARY 



A . Elementary 

All varieties of activities as 
indicated in the Teacher’s Guide 
of the publishers materials as 
well as those known to the teacher 
as having instructional value in 
teaching the purposes of the read- 
ing program should be employed. 
Teachers are encouraged to use a 
wide variety of activities , 
thereby providing for visual, 
auditory and kinesthetic reinforce- 
ment of learning experiences. 



B . Secondary 

A wide variety of activities 
from multiple sources is 
utilized to develop reading 
skills. Teaching machines 
and reading kits are employed 
to implement the programs. 
Teacher Manuals provide ad- 
ditional activities to rein- 
force learning. 



A . Elementary 

All activities are teacher- 
initiated and student leaders 
are used as much as possible. 
Independent work is encouraged. 
Suggested activities : 

1. Comprehension 

a. Discussion - about 
relevancy of story to 
our experiences. 

b. Retelling the story, 
adding new endings , 
finishing the story. 

c. Role-playing. 

d. Question-answer games. 

e. Developing and iden- 
tifying sequence through 
drawings , etc . 

2. Word Analysis 

Searching for words with same 
sounds , compound words , 
synonyms, homonyms and 
antonyms . 

3. General Reading Skills 

a . Dioramas 

b . Oral reading 

c. Listening 

d. Introduction to drama, 
prose and poetry 

e. Fiction and non-fiction 

f. Author’s background 

g. Comparative studies 

h . Outlining 

i . Summarizing 

B . Secondary 

Continue previous activities which 
are applicable. Other suggestions 

1. Tape recording for book reports 
and oral reading 

2. Card files of books read 
(for others to use in finding 
an interesting book) 

3. Background reading 

4. Individual vocabulary notebook 
Each content area teacher uses a 
variety of activities. 



IV. Activities 



LIBRARY 



REMEDIAL 



A. Elementary 

1. Motivation activities 
include : 

a. Oral and written book 
reports 

b . Dioramas 

c. Creative dramatization. 
Dialogues , Monologues , etc . 

d. Character portrayals 

e. Awards and Recognition, 

i.e. , Library Certificates, 
etc. 

2. Skill oriented activities to 
introduce and utilize 

a. Dewey Decimal System 

b . Card Catalog 

c. Book Classification 

d. Research and Reference 
Skills 

3. Listening Activities in Reading 

a. Developing literary tastes 

b. Developing the awareness of 
variety of expression 

1) Poetry 

2) Prose 



B. Secondary 

A library unit is incorporated in 
the English classes. Activities 
relate to the use of the Dewey 
Decimal System card catalog and 
book classification. Reading 
classes provide for recreational 
reading in the library. Re- 
search activities are assigned 
by content area teachers. 



A . Elementary 

Instructional activities rep- 
resenting the complete range in 
audio-visual, kinesthetic, etc, 
are used to provide enrichment, 
reinforcement and success. 
Suggested Activities : 

1. Vocabulary games 

2. Practice exercises 

3. Oral reading 

0 4. Dramatizations 

5. Tape recording 

6 . Listening 

7. Activities with the con- 
trolled reading, individ- 
ualized reading kits and 
programmed readers 



B. Secondary 

Activities are provided to en- 
courage student growth and 
emotional adjustment through the 
remedial program. Activities 
similar to those listed in the 
elementary section are utilized. 
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SCOPE £ SEQUENCE (K-12) 



The Scope and Sequence has been developed to provide guidelines for teachers 
for the instruction of the basic skills of reading. The skills have been 
organized in the following manner: 

I. Word Recognition and Vocabulary 

A. Structural Skills 

B. Sight Vocabulary 

C. Phonetic Analysis 

D. Introducing the words with multiple meanings 

E. Choosing the appropriate meaning of a multi-meaning word 

F. Developing special vocabulary for content areas 

G. Dictionary 

II. Comprehension 

A. Retention of information (literal) 

B. Organization skills 

C. Evaluation 

D. Interpretation of material read 

E. Appreciation 

F. Adjusting rate of reading to the type of material being read 

III. Study Skills 

A. Using textbooks 

B. Using visual materials 

C. Library structure 

D. Organization of materials 

E. Locating information 

IV. Wide Use of Reading 

A. Development of interest and taste 

B. Research 

V. Awareness of Reading Opportunities 

A. Informal Reading 

B. Using Public and Private Facilities 

The Scope and Sequence Chart on the following pages has been developed to 
indicate the recommended time for initial introduction of each of the 
specific skills identified. The code I is used to illustrate this. The 
line indicates continued instruction and expansion of the skills. 



o 

ERLC 
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SCOPE g SEQUENCE CHART (K-12) 
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READING MATERIALS 



A listing of instructional materials for each grade K-6, Junior High and 
Senior High is provided to aid the teacher in the identification of materials 
for instruction for the various levels of reading. 



ELEMENTARY DEVELOPMENTAL READING MATERIALS 

Kindergarten 



Level Title 

Readiness Before We Read-TE 

Scott Foresman 

Before We Read-Student Workbook 
Scott Foresman 

(Macmillan Publishing Materials) 

We Begin-Text 
We Begin-TE 



Instructional Aids 



Magnetic Display Board 
Reading Readiness Test 
Practice Exercises 
(duplicated material) 
Introductory Story Cards 



Grade One 



! 



| 

I 



t 

( 



Pre Primer 



Primer 



Opening Books 
A Magic Box 
Things To See 

Preprimers Teachers Edition 
^Finding Out Discovery Book 
Finding Out Discovery Book-TE 

Worlds of Wonder 
Worlds of Woader-TE 
Worlds of Wonder Discovery Book 
Worlds of Wonder Discoverv Book- 
TE 



1st Reader Lands of Pleasure 

Lands of Pleasure-TE 
Lands of Pleasure Discovery Book 
Lands of Pleasure Discoverv Book- 
TE 



Practice Exercises- 
PP, P 9 1st 

Reader Placement Test 
(oral reading at sight)- 
PP, P 9 1st 

**Primer Achievement Test-P 
**Master Test- 1st 

Story Cards-PP, P 9 1st 
Word and Sentence Building 
Cards-PP 9 P 9 1st 
Magnetic Display Board- 
PP 9 P, 1st 



^Discovery Books are workbooks 
**Being developed 



30 



Grade Two 



Level 



Title 



Instructional Aids 



2 



1 



22 



Enchanted Gates 
Enchanted Gates-TE 
Enchanted Gates Discovery Book 
Enchanted Gates Discovery Book-TE 

Shining Bridges 
Shining Bridges-TE 
Shining Bridges Discovery Book 
Shining Bridges Discovery Book-TE 



Readiness Test-2^- 
Practice Exercises-2^, 2 2 
* *Ach i e vemen t Test 
(mid-year) 

**Achievement Test 
(end-of-year) 

Reader Placement Test- 22 
Word and Sentence Building 
Cards -2^, 2 2 
Magnetic Board-2-^-, 2 2 



Grade Three 
3 1 



3 2 



Better Than Gold 

Better Than Gold-TE 

Better Than Gold Discovery Book 

Better Than Gold Discovery Book-TE 

More Than Words 

More Than Words -TE 

More Than Words Discovery Book 

More Than Words Discovery Book-TE 



Readiness Test-3^ 

Practice Exercises- 3^, 3^ 
Reader Placement Test- 
3 1 , 3 2 

**Achievement Test 
(mid-year) 

**Achievement Test 
(end-of-year) 



Grade Four 



4 The Magic Word Readiness Test-4 

The Magic Word-TE **Achievement Test-4 

The Magic Word Discovery Book 
The Magic Word Discovery Book-TE 



Grade Five 



5 Bold Journeys Readiness Test-5 

Bold Journeys-TE **Achievement Test-5 

Bold Journeys Discovery Book 
Bold Journeys Discovery Book-TE 



Grade Six 



6 Into New Worlds Readiness Test-6 

Into New Worlds-TE **Achievement Test-6 

Into New Worlds Discovery Book 
Into New Worlds Discovery Book-TE 
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SEQUENCE OF MACMILLAN INFORMAL READING TESTS 



Copies of Tests in the Teachers Edition 



Level Title 



Test 



PP 

PP 

PP 

P 



1 



2 




Opening Books 1 

2 

A Magic Box 3 

4 

Things You See 5 

6 



Worlds of Wonder 



Lands of Pleasure 



Enchanted Gates 



Shining Bridges 



Skills Test A 
Vocabulary Test 1 
Skills Test B 
Vocabulary Test 2 
Vocabulary Test 3 
Vocabulary Test 4 
Vocabulary Test 5 

Skills Test A 
Vocabulary Test 1 
Skills Test B 
Skills Test C 
Vocabulary Test 2 
Vocabulary Test 3 
Vocabulary Test 4 
Vocabulary Test 5 

Skills Test A 
Skills Test B 
Vocabulary Test 1 
Skills Test C 
Skills Test D 
Skills Test E 
Vocabulary Test 2 
Skills Test F 
Vocabulary Test 3 
Skills Test G 
Skills Test H 
Vocabulary Test 4 
Vocabulary Test 5 

Skills Test A 
Skills Test B 
Vocabulary Test 1 
Vocabulary Test 2 
Skills Test C 
Vocabulary Test 3 
Vocabulary Test 4 
Vocabulary Test 5 
Vocabulary Test 6 



Teacher 
Manual Pages 

39-119 

124-170 

178-237 

237-289 

298-343 

348- 423 

37-82 

37- 120 
87-141 
124-210 
212-263 
265-347 

349- 421 

36-54 

36-92 

57-101 

105-112 

93-172 

174-269 

271-355 

356-434 

38- 65 
73-98 
38-157 
105-168 
174-195 
202-249 
160-256 
256-297 
258-365 
301-382 
388-417 
367-449 
451-552 

36-81 

86-117 

36-150 

154-241 

120-258 

244-328 

332-401 

404-470 

473-532 
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SEQUENCE OF MACMILLAN INFORMAL READING TESTS Continued 



Level Title 



Test 



Teacher 
Manual Pages 



3 1 



3 2 



Better Than Gold 



More Than Words 



Skills Test A 
Vocabulary Test 
Skills Test B 
Skills Test C 
Vocabulary Test 
Skills Test D 
Vocabulary Test 
Vocabulary Test 
Skills Test E 
Skills Test F 
Vocabulary Test 

Vocabulary Test 
Vocabulary Test 
Skills Test A 
Skills Test B 
Vocabulary Test 
Skills Test C 
Vocabulary Test 
Skills Test D 
Vocabulary Test 
Vocabulary Test 



40-82 

1 40-99 
88-108 
114-152 

2 103-186 
157-225 

3 190-275 

4 278-402 
229-411 
414-496 

5 406-500 

1 40-120 

2 124-215 
40-252 
257-282 

3 220-298 
287-354 

4 302-360 
367-410 

5 367-441 

6 445-480 



(Each test is on a spirit duplicating master from the Macmillan Company » 
Copies of these tests or spirit masters will be available to the buildings.) 



(Sample Score Sheet Form) 



Date 



MACMILLAN DEVELOPMENTAL READING INFORMAL TEST SCORES 

(Circle Correct Test) 

Text: Worlds Of Wonder - Primer 



Grade 

Group 

Teacher 



Skills Test A, 37-82 
Skills Test B, 87-141 



Vocabulary Test 1, 
Vocabulary Test 2 , 
Vocabulary Test 3 , 
Vocabulary Test 4, 
Vocabulary Test 5 , 



37-120 

124-210 

212-263 

265-347 

349-421 



i 

(I 

r 

(■ 



t 




Raw Score 


Pupils Name 


























i 
















































i 
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Name BLOOMINGTON ELEMENTARY READING RECORD CARD 

First 




ERIC 



DIRECTIONS: Enter the appropriate data, i.e., raw score, in the spaces provided and chart the percentile scores on the graph after they have been received from the Elementary Office. 
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Book Title 


THINGS TO SEE 






A Day With Debbie 


o 

0 

: z : 

"O 

c 

0 

0 

N. 

V 

X 


Laugh With Larry 


Little Green Story Book 


Now We Work & Play 


Stop and Look 


Time to Play 


Twins, Tom and Don 


Up Reading Rood 


Tuffy and Boots 


Magic Box 


Under The Sky 


Open The Door 












Book Title 


SHINING BRIDGES 








Down The River Road 


Along the Way 


Down Singing River 


Fields and Fences 


It Happened One Day 


It Is A Big Country 


Meet Our Friends 


New Friends & Neighbors 


Open Doors 


Star Bright 


Today We Go 


We Are Neighbors 


What Next No. 1 


Cowboy Sam & The Fair 


Cowboy Sam & The Rodeo 


New What Next No. 1 
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Book Title 


A MAGIC BOX 






At Home 


Come Here 


Don and Peggy 


Fun With David 


Little Red Story Book 


Mac and Muff 


New We Look and See 


On Our Way 


Play With Jimmy 


Splash 


Skp Along 
















Book Title 


ENCHANTED GATES 










Anything Can Happen 


Around Green Hills 


1 Know A Secret 


1 Know A Story 


New We Three 


On Cherry Street 


On Four Feet 


Open Windows 


Our Happy Ways 


Our Town 


Sky Blue 


Two Boys and A Tree 


Cowboy Sam -Shorty 


Cowboy Sam -Freddy 


Round About 
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Book T itle 


OPENING BOOKS 








Over The Wall 


































Book Title 


LANDS OF PLEASURE 










At Play 


Days Of Fun 


Fun In Story 


Little White House 


New Fun - Dick & Jane 


Onec Upon A time 


Our School 


Peppermint Fence 


Ted and Sally 


Tommy Little 


Up the Street & Down 


Wishing Well 


Cowboy Sam -Miss Lily 


Cowboy Sam - Porky 


Cowboy Sam 


4* 

3 

0 

> 

c 

C 

c 

< 

£ 

> 

c 

C 


• 

> 

0 

_J 


r-* 

CL 

CL 








CL 

O' 


































• 

> 

e 

-J 


r— 










CL 


CL 


CL 


CL 


0. 


CL 


CL 


CL 


CL 


CL 


CL 


CL 


CL 


CL 


CL 


a 




U 

\ 

o 












































U 

\ 

a 












































ST NAME FIRST 


Book Title 


WE BEGIN 








BEFORE WE READ 


Here We Go 
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WORLDS OF WONDER 










AH In A Day 


At Home and Away 


Go Up 


Going To School 


Happy Ranch 


Here and Away 


Here We Play 


Little Blue Story Book 


New We Come and Go 


Story Wagon 


Four Seasons With Suzy 


Pepper 


Things You See 


High On A Hill 
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ELEMENTARY REMEDIAL READING MATERIALS 



These materials are on display in each building for examination and 
requisition by teachers. Materials will continue to be located in the 
District Instructional Materials Center. 



Grade Four 



Level 



Pre Primer 



Primer 



1st Reader 



2l 



22 




32 



Title 



Fun With Us 

Fun-To-Do Workbook/Pre-Primers-TE 
Readiness Book/4 Pre-Primers-TE 
Three of Us 
Play With Us 
Ride With Us 

Many Surprises 

Fun-To-Do Workbook/Many Surprises-TE 
Many Surprises-TE 

Happy Times 

Fun-To-Do Workbook /Happy Times-TE 
Happy Times-TE 

Down Our Way 

Fun-To-Do Workbook/Down Our Way-TE 
Down Our Way-TE 

Just For Fun 

Fun-To-Do Workbook/ Just For Fun-TE 
Just For Fun-TE 

Stories From Everywhere 

Fun-To-Do Workbook /Stories From Everywhere~TE 
Stories From Everywhere-TE 

Once Upon A Storytime 

Fun-To-Do Workbook/Once Upon A Storytime-TE 
Once Upon A Storytime-TE 



Grade Five 



2 Squanto And The Pilgrims 

Friday 9 The Arapaho Indian 

3 Chief Black Hawk 

Pilot Jack Knight 

4 Kit Carson 

Cowboys and Cattle Trails 



ELEMENTARY REMEDIAL READING MATERIALS Continued 



Grade Six 



Level 



3 



4-6 



Ti tle 

Surprise Island 
The Six Robbens 
The Flying Trunk 
The Boxcar Children 
Hidden Silver 

Robinson Crusoe 

Eight Treasured Stories 

Around The World In Eighty Days 

The Years Between 

David Copperfield 

Moby Dick 

When Washington Danced 
Tom Sawyer 
Treasure Island 
Six Great Stories 
Lorna Do one 
Huckleberry Finn 
Last Of The Mohicans 



Other Specialized Materials Available at IMC : 

Reading Machine and Filmstrip 
EDL Kits - Level C D E F 
Program Reading Material - Webster 
Dolch Cards 

SRA Reading Kits (word study) 

SRA Reading Kits 



Materials for Reading Emphasis Rooms 



The following materials are identified and reserved at IMC for use only 
in Elementary Reading Emphasis Rooms: 



Houghton Mifflin 


Basic Reading Material: 


Levels 


Title 


Readiness 


Getting Ready to Read-Workbook 




Getting Ready to Read-TE 


Pre Primer I 


Tip 




Tip-TE 


Pre Primer II 


Tip and Mitten 




Tip and Mitten-TE 
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ELEMENTARY REMEDIAL READING MATERIALS Continued 



Pre Primer III The Big Show 

The Big Show-TE 
Workbook for Pre Primer 
Workbook for Pre Primer- TE 

Primer Jack and Janet 

Jack and Janet-TE 

Jack and Janet Workbook 

Jack and Janet Workbook-TE 

1st Reader Up And Away 

Up And Away-TE 
Up And Away Workbook 
Up And Away Workbook-TE 

2 1 Come Along 

Come Along-TE 

Come Along Workbook 

Come Along Workbook-TE 

2^ On We Go 

On We Go-TE 
On We Go Workbook 
On We Go Workbook-TE 

3 1 Looking Ahead 

Looking Ahead-TE 
Looking Ahead Workbook 
Looking Ahead Workbook-TE 

3^ Climbing Higher 

Climbing Higher-TE 
Climbing Higher Workbook 
Climbing Higher Workbook-TE 

4 High Roads 

High Roads -TE 

High Roads Workbook 

High Roads Workbook-TE 



McGraw Hill Practice Readers : 



Book A 
Book B 
Book C 
Book D 
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JUNIOR HIGH DEVELOPMENTAL AND SUPPLEMENTARY READING MATERIALS 



READING 



LEVEL 


TITLE 


PUBLISHER 


DATE 


3 


Meeting New Friends , Classmate 


Lyons , Carnhan 


1956 




Fun To Do, Meeting New Friends (cl) 




1956 




Teen Age Tales A 


Heath 


1959 




Eye And Ear Fun IV 


Webster 


1946 




Uncle Funny Bunny 


Charles E Merrill 


1961 




Read-Study-Think 3 


My Weekly Reader 


1966 


4 


*Open Highways 


Scott , Foresman 


1966 




*Wide Horizons 


Scott , Foresman 


1966 




New Landmarks 


Charles E Merrill 


1966 




Meeting New Friends 


Lyons , Carnhan 


1956 




Fun To Do, Meeting New Friends 




1956 




Teen Age Tales Book B 


Heath 


1959 




Reading for Meaning 4 


Lippincott 


1955 




Read-Study-Think 4 


My Weekly Reader 


1966 




Uncle Ben 


Charles E Merrill 


1961 




Eye And Ear Fun IV 


Webster 


1946 




Be A Better Reader A 


Prentice Hall 


1966 



5 


*Open Highways 


Scott, Foresman 


1966 




*Wide Horizons 


Scott, Foresman 


1966 




New Landmarks 


Charles E Merrill 


1966 




Stories to Remember, Classmate 
Fun To Do, Stories To Remember (cl) 


Lyons , Carnhan 


1956 




Read-Study-Think 5 


My Weekly Reader 


1966 




Tom Trott 


Charles E Merrill 


1961 




Be A Better Reader B 


Prentice Hall 


1966 




Reading for Meaning 5 


Lippincott 


1955 




Teen Age Tales Book 1 


Heath 


1956 


6 


*Open Highways 6 
*Wide Horizons 6 


Scott, Foresman 


1966 




Far Horizons 


Charles E Merrill 


1966 




Stories To Remember 

Fun To Do, Stories To Remember 


Lyons, Carnhan 


1956 




Spelling Magic II 


Webster 


1951 




Reading for Meaning 6 


Lippincott 


1955 




Re ad- Study- Think 6 


My Weekly Reader 


1966 




Pat The Pilot 


Charles E Merrill 


1961 




Be A Better Reader C 


Prentice Hall 


1966 



* Scott, Foresman and Ginn Series 
Adopted in May 1967 



JUNIOR HIGH DEVELOPMENTAL AND SUPPLEMENTARY READING MATERIALS Continued 
READING 



LEVEL 


TITLE 


PUBLISHER 


DATE 


7 


*Discovery Through Reading 


Ginn 


1963 




Adventures For Readers I 


Harcourt , Brace 


1958 




Paths and Pathfinders 


Scott , Foresman 


19 51 




Advanced Skills in Reading I 


Macmillan 


1962 




Modern Reading Book I 


Charles E Merrill 


1966 




Reading for Meaning 7 


Lippincott 


1955 




Be A Better Reader I 


Prentice Hall 


1958 




Help Yourself to Improve Your 


Readers Digest 






Reading Part I 








Your Reading Guide I 




1955 




Think And Do I 


Scott , Foresman 


1947 




Spelling Magic II 


Webster 


1951 




Basic Skills for Junior High 


Scott , Foresman 


1957 




Word Clues G 


EDL 


1961 



8 ^Exploration Through Reading 


Ginn 


1964 


Adventures For Readers II 


Harcourt , Brace 


19 58 


Advanced Skills in Reading II 


Macmillan 


1962 


Wonders and Workers 


Scott, Foresman 


1951 


Help Yourself to Improve Your 


Readers Digest 




Reading Part II 






Modern Reading Book II 


Charles E Merrill 


1966 


Be A Better Reader Book II 


Prentice Hall 


1958 


Reading for Meaning 8 


Lippincott 


1955 


Your Reading Guide II 




1956 


Think and Do II 


Scott , Foresman 


1947 


Designs for Good Reading I 




1962 


How to Study, Botel 


SRA 


1956 


Spelling Magic II 


Webster 


1951 


Basic Reading Skills for 


Scott , Foresman 


1957 


Junior High School 






Words 


SRA 




Word Clues H 


EDL 


1961 



Above 8 Reading for Meaning 9-12 


Lippincott 


1955 


Be A Better Reader III-VI 


Prentice Hall 


1960 


Reading Reasoning 


Columbia Press 


1964 


Word Clues I , J 


EDL 


1961 
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JUNIOR HIGH REMEDIAL READING MATERIALS 



title PUBLISHER date 



(Remedial Readers) 

Teen Age Tales Heath 1959 

Wildlife Adventure Harr Wagner 1964 

Deep Sea Adventures Harr Wagner 1959 

The Reading-Motivated Series Harr Wagner 1959 

Jim Forest Readers Harr Wagner 1959 

The Checkered-Flag Series Harr Wagner 1966 

The Morgan Bay Mystery Series Harr Wagner 1962 

Interesting Reading Series Follett 1961 

Outdoor Adventure Series Benefic 1959 

Curriculum Motivation Series Lyons Carnahan 1965 

Spectrum of Books Macmillan 1964 

( Textbook-Workbooks ) 

Practice Readers Webster 1962 

Conquests of Reading Webster 1962 

McCall-Crabbs Lessons Columbia University 1961 

Spectrum of Skills Macmillan 1954 

Phonics We Use Lyons Carnahan 1957 

New Phonics Skill texts Merrill 1961 

Sullivan Programmed Reading Webster 1965 

Specific Skills Series Barnell Loft 1964 

Royal Road Readers Educators 1954 

Building Reading Skills McCormick-Mathers 1965 

Readers Digest Skill Builders Readers Digest 1960 

Eye And Ear Fun IV Webster 1946 

Turner-Livingston Reading Series 1962 

Turner-Livingston Communication 1965 

Series 

Instructional Aids 
Games 

Dolch Sight Words 

Sight Phrase Cards 
The Syllable Game 
Consonant Cards 
Vowel Cards 
Take 

Vowel Lotto 
Consonant Lotto 
Group Word Teaching Game 
Group Sounding Game 
Kenworthy Prefixes 
Kenworthy Word Suffixes 



JUNIOR HIGH REMEDIAL READING MATERIALS Continued 



Word Wheels - Webster 

Webster Classroom Reading Clinic 

Building Reading Power Kit - Merrill 

Gates-Pearson Remedial Reading Kit (reading exercises) 

Reading Rateometer - Audio-Visual Research 

Eye Span Trainer with #1, 2, S 3 set of slides - A V Research 
Evaluation Materials 



Gray Oral 

Botel Reading Inventory 

Durrell Diagnostic 

Nelson Silent Reading 

Stanford Diagnostic, Levels I S II 

Spache - Diagnostic 
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SENIOR HIGH DEVELOPMENTAL , SUPPLEMENTARY AND REMEDIAL READING MATERIALS 



Reading 


Level 


Title 


Publisher 


Date 


(Textbook) 


5-6.9 


Better Reading Book 1 


SRA 


1962 


7-8.9 


Better Reading Book 2 


SRA 


1962 


9-10.9 


Better Reading Book 3 


SRA 


1962 


Sr HS 


How To Become A Better Reader 


SRA 


1962 


Jr HS 


You Can Read Better 


SRA 


1961 


Jr HS 


Streamline Your Reading 


SRA 


1961 


Sr HS, Col 


Efficient Reading 


Heath 


1962 


Sr HS 


Skimming and Scanning Texts 


EDL 


1962 


7-11 


EDL Word Clues Series G-K 


EDL 


1961 


(Kits) 


Jr HS 


SRA Reading Kit Lab Ilia 


SRA 


1964 


Jr HS 


SRA Reading Kit Lab Illb 


SRA 


1963 


Jr HS 


Spelling and Word Power 
Lab Ilia 


SRA 


1964 


Sr HS 


Reading for Understanding 


SRA 


1958 


(Workbooks ) 


Sr HS 


EDL Reading Series 


EDL 


1964 


Sr HS 


Skimming and Scanning Wkbk 


EDL 


1962 


Jr HS 


SRA Spelling and Word Power 
Workbook 


SRA 


1964 


Jr , Sr , Col 


Tachomatic 500 Series 


Psychotechnics 

(recent 

adoption) 


1965 
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SUGGESTIONS FOR EVALUATION OF THE READING PROGRAM 



Our system of education recognizes the fact that all pupils are different 
and will play different roles in society. Therefore, although our society 
determines the general objectives of education, specific objectives are 
influenced by the capabilities of the individual pupil. A sound choice of 
objectives depends upon sound information about the pupil's abilities, 
interests, attitudes, and character. 

Within the individual classroom each teacher utilizes formal and informal 
measurement and evaluation to obtain this information. The daily activi- 
ties or class discussions provide opportunities for the pupil to recognize 
his own capabilities and/or weaknesses within the reading process. It is 
important for his growth in reading that he attempts to further develop 
his capabilities and that he tries to minimize his weaknesses in a positive 
way. 

Evaluation of teaching methods provides an opportunity for the teacher to 
modify and to adjust his methods to meet the needs of the pupil. This 
procedures might include both self evaluation and evaluation by the build- 
ing principal. 

The following pages describe various techniques which may be used to 
measure and evaluate the attainment of reading objects by 1) pupil achieve- 
ment and 2) teacher performance. Suggestions for evaluating a good reader 
and a description of the reporting procedures are also provided. 

Io PUPIL ACHIEVEMENT 

A. STANDARDIZED ACHIEVEMENT TESTS 

The primary function of standardized achievement tests is to 
measure the attainment of broad and specific objectives which will 
aid the teacher to plan a more effective program to meet the needs 
of the students . The unique characteristic of a standardized test 
is that its scores reflect a broad norm group which has established 
a reliability and validity measure. 

ELEMENTARY 

Macmillan Readiness - grades one - six 

Macmillan Achievement - grades one - six 

Metropolitan Reading Readiness - Kindergarten - grade one 

Gates Reading Achievement - grade two 

Iowa Test of Basic Skills - grades three - six 

SECONDARY 



Gates-Mac-Ginitie - Grade seven 

Iowa Test of Basic Skills - Grades seven - eight 

Iowa Tests of Educational Development - Grade nine 

Triggs Reading Survey - Grade ten 

Minnesota Scholastic Achievement - Grade eleven 
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SUGGESTIONS FOR EVALUATION OF THE READING PROGRAM Continued 



B. INFORMAL TESTS 

Designing valid tests is a skill. It is imperative for effective 
diagnosis and achievement measurement that the test includes an 
adequate sampling of the basic reading skills, i.e. , word recog- 
nition, comprehension, study and wide use of reading. The func- 
tion of informal tests is to evaluate specific learning within 
a given area.. Because the results are usually not a reflection 
of large group achievement , the use of them is limited as com- 
pared to standardized tests. In spite of this, they have much 
to offer the teacher for specific use in a specific situation. 

ELEMENTARY 



Macmillan Vocabulary and Skill Tests for grades 1, 2, and 3 
are incorporated in the teacher's guides and provided on 
duplicating materials. 

Teacher Made Tests - cover such areas as pupil use of 
specific skills, awareness of the need for flexibility in 
speeds, the use of multiple resources and the display of 
interest and ^joym.ent. In Appendix A are samples of in- 
formal test a ivities which illustrate some of the above 
areas . 

SECONDARY 



Scott-Foresman Tests 
Ginn Tests 
Teacher Made Tests 



C. INTEREST INVENTORY 

An interest inventory is given to each seventh grader at the 
outset of the developmental reading course to help the teacher 
in becoming more acquainted with the students. The Reading 
Centers also provide various interest inventories. Reading 
interest inventories are provided by the reading teacher in 
the reading centers in the junior and senior high schools. 



SUGGESTIONS FOR EVALUATION OF THE READING PROGRAM Continued 



D. PUPIL OBSERVATIONS 
Anecdotal Record 

The teacher may evaluate pupil growth by observing the contributions 
he made in class discussions and activities and in other behavioral 
responses. The teacher should keep an anecdotal record of this 
behavior. 

Ratio Scale 

After observing student progress, the following ratio scale might 
be completed by the teacher and submitted to the principal for 
discussion and consultation: 



RATING SCALE 

Circle the correct number 



Highest-Lowest 

54321 Has the pupil developed a positive attitude toward reading? 



5 4 3 2 1 



Does the pupil display growing interest in widely diversified 
areas? 



5 4 3 2 1 



Is the pupil becoming more selective in taste, discrimination, 
and judgment? 



5 4 3 2 1 



Does the pupil evidence a desire to extend his reading to 
the library? 



5 4 3 2 1 



Has the pupil developed a sense of personal responsibility 
and self-pride? 



5 4 3 2 1 



Has the pupil indicated that he is engaged in activities 
out of school that have resulted from reading? 



5 4 3 2 



Is the pupil utilizing reference materials for research 
topics of interest? 



54321 Has the pupil given evidence of creative productivity 

resulting from reading, such as painting, drawing, puppetry, 
drama, experiments, and home-made projects? 

54321 Has the pupil grown in his ability to utilize oral and 

written reports effectively? 



5 4 S 2 1 



Is the pupil evidencing a growing vocabulary in discussion 
and writing? 



SUGGESTIONS FOR EVALUATION OF THE READING PROGRAM Continued 



II. TEACHER PERFORMANCE 

A. Self-Evaluation 

Self-evaluation of effectiveness of instruction can focus on not 
only pupil performance, but also on teacher behavior. Such things 
as organization, planning, human relationships, attention to detail 
and other areas all have merit for each teacher in attempting to 
examine his program of instruction. A copy of "A Reading Practice 
Guide" and "A Reading Inventory" ..re examples of instruments that 
teachers might use, which are located in Appendix B and C. 

B. Supervisory Assistance 

Supervisory assistance of the building principal through building 
inservice activities , classroom visits and observations , and con- 
sultations all contribute much toward the teacher's development of 
the insight and perspective needed for good instruction. 

C. In-Service Activities 

District In-Service Courses , grade level meetings and workshops 
attempt to identify and introduce materials , techniques and activities 
which a teacher may use to evaluate her instruction. These meetings 
provide opportunities for the teacher to share and to gain ideas for 
instruction. Classroom demonstrations by coordinators and consultants 
and consultations with them may be utilized by a teacher in his 
examination of his program of instruction. 

III. SUGGESTED CRITERIA FOR EVALUATING A GOOD READER 

A GOOD READER: 

-is active, not passive and is thinking all the time. 

-is flexible and varies his technique to fit his purpose. 

-is constantly improving his reading rate and varies it depending 
upon what he is reading. 

-is interested in words and has a good knowledge of them. 

-uses good study methods in studying and reading. 

-has standards of appreciation and recognizes the difference 
between good and poor material. 

-knows how to locate reading materials and uses them properly. 

-comprehends well and recognizes that some aspects of reading are 
habitual. Powers of concentration and comprehension can be 
improved through exercise. 
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SUGGESTIONS FOR EVALUATION OF THE READING PROGRAM Continued 



-realizes that reading is a continuous growth process and that he 
must continue to grow towards maturity. 

-remembers what he reads. 

-reads many kinds of books and is interested in many subjects. 

-enjoys the act of reading as well as the results of reading. 

-reads critically and creatively and applies what he needs to 
his own life. 

IV. PROGRAM REPORTS TO PARENTS 

ELEMENTARY - Fall and Spring conferences are held with the parents 
to communicate the child’s progress. A summary report is sent home 
at the end of the year and a copy of it is included in the PRF. 

SECONDARY - 

Junior High 

Grades in the reading courses are based on the 
student’s ability and performance within his 
capability. These grades are reported to the 
studentj parents and administration. 

Senior High 

Students are not given letter grades in reading. 

Students who participate in the modular courses 
are given a grade of satisfactory or unsatisfactory 
following the completion of the course. This grade 
is reported to the student 9 parents and the 
administration . 

Remedial Reading in Secondary 

Students who take part in remedial or individualized 
reading courses are given progress reports while in 
the Reading Center and their regular classrooom 
teachers are given periodic reports on those students 
who are taking part in the Reading Center. 
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ELEMENTARY SCHOOL READING PROGRAM 



The instructional program in developmental reading can be (1) the instruction 
that is necessary for the development of the skills and abilities for 
functional reading and (2) skills and abilities necessary to use effectively 
the tools of reading to solve the many types of problems and projects likely 
to be encountered both in school and out. The skills developed during the 
primary program are strengthened and through their extension and refinement 
the necessary subtleties are introduced in the intermediate grades. 

Suggested considerations that teachers may use to better analyze the 
appropriate pacing of the reading program are: 

1. Listening: At this level the child is bringing in outside 

experiences to help him understand what is being read to him. 

This level generally presents more difficult vocabulary and 
concepts . 

2. Instructional: At this level the child should miss no more 

than one out of every twenty running words and should com- 
prehend seventy- five per cent of what he reads. For greatest 
growth in reading it is important that a child be instructed 
at this level. 

3. Independent: When reading at this level* the child should miss 
no more than one out of every one-hundred words and should com- 
prehend at least ninety- five per cent of what he reads. This 
is an appropriate level for supplementary reading instruction 
and library reading. 

4. Frustration: At this level the child knows only one out of 

every four running words and comprehends only half of what he 
reads. Children instructed at this level tend to become 
serious reading cases. 



GROUPING AND INSTRUCTION 

Flexible grouping within the classroom facilitates good Instruction and must 
be realistically reconciled to the practicalities of classroom management. 
The range of abilities within a classroom would indicate the necessary num- 
ber of groups ; functionally three groups in most classrooms . In addition 
to the class needs* the teacher's experience* confidence* and organizational, 
skill must be considered. 

Reasons for grouping are : 

-A smaller group lends itself to more accurate individual diagnosis and 
instruction. 

-Opportunity is presented for the children to acquire independent work 
habits and self reliance. 




E53 



ELEMENTARY SCHOOL READING PROGRAM Continued 



-Pupil placement at a challenging "learning to read" level provides 
opportunity for the student to achieve his optimum in reading (and 
reduces frustration level). 

A suggested guideline for the consideration of approximate group proportions 
is as follows: 

-25% in the superior group 
-50% in the average group 
-25% in the immature group 

Steps in Grouping 

The establishing of groups requires certain steps. The following outline was 
developed by the Reading Curriculum Committee and includes the techniques and 
procedures for the assessment of the child's "instructional level" of reading. 

1. Evaluation by the Teacher 

a. In Reviewing Past Performance Through Records 

1) Evaluation of previous teacher's report in Permanent 
Record Folder. 

2) Read Reading profile sheet 

3) Noting previous group placement in workbook 

4) Study library reading circle 

b. Through Observation In The Review Period 

1) Oral reading activities 

2) Silent reading activities 

3) Word recognition activities 

4) Vocabulary activities 

5) Observing pupil's attitude 

2o Collection of Test Data 



a. Potential ability (IQ) 

b. Readiness 

1) Metropolitan Reading Readiness, Grade 1 

2) Macmillan Readiness, Grades 1-6 

c. Achievement 

1) Gates Primary Reading Achievement, Grade 2 

2) Iowa Basic Skills (Grade 3-6) 

3) Macmillan Achievement (Grades 1-6) 




Macmillan Informal Tests 

1) Skills tests 

2) Vocabulary tests 
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ELEMENTARY SCHOOL READING PROGRAM Continued 



Considerations for Grouping 

Initially, grouping is done in the beginning of the school year. This 
demands a program to check and review abilities that procede actual grouping. 
It requires the development of tentative groups after approximately 2-3 weeks, 
and finally the establishment of quasi-permanent groups after basic testing 
program results can confirm preliminary placement. 

Flexibility is essential for good grouping. This suggests the reorganization 
of groups at beginning of school year because the class structure changes 
from year to year. Frequently good readers improve during the summer whereas 
immature readers tend to forget much of their previous reading instruction. 
Constant evaluation of individuals is needed. This constant state of flex- 
ibility means frequent analyzing of progress for possible change of in- 
dividual achievement. 

Organizing Lessons 

Effective instruction demands organization. The instructional units in the 
Macmillan Teacher’s Manual are organized by the following steps: 

1. Preparation 

a. Building background 

b. Presenting vocabulary 

c. Independent Preparatory Work 

d. Dictionary practice 

2. Reading 

a. Independent silent reading 

b. Guided oral reading 

3 • Follow-up 

a. Independent Activities 

1) Workbook - follow-up pages 

2) Practice exercises 

b. Teacher-Directed Activities 

c. Provision for Individual Differences 

d. Related Activities 

Use of the Workbook 

The workbook (1) promotes reading skills, (2) provides for the reinforcement 
of previously taught skills and (3) offers a tool for teacher evaluation. 
Suggestions for the correct use of the workbook are; 

1, Preparatory pages in the Macmillan workbooks should be used for the 
purpose of developing readiness. 

2* The new skills to be practiced should be taught before practice is 
assigned in the workbook. 

3. The workbook must be comfortable for the child in order for him 
to benefit from the practice. 

ESS 
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ELEMENTARY SCHOOL READING PROGRAM Continued 



The corrections might be made by the child under the teacher’s 
supervision. 



5. 



The teacher evaluates performance by observing the performance of 
the individual or the group in the workbook. Thus the teachers 
assess the effectiveness of the teaching. 



6 . 



If it is evident the skill has not been acquired, the teacher should 
reteach the skill before the child corrects his errors. This may be 
done in a small group situation. 



7. 



The teacher checks the child’s recorrections and notes the checking 
with written evaluation or comments in workbooks. These vary with 
each child; no percentage or letter grades are used but the number 
of correct or incorrect answers are noted. 



8 0 The teacher comments should be made as to quality of work and 
should be positive and motivational in nature. 



9. The teacher should attempt to evaluate workbooks frequently. 



Use of Teacher’s Guide 



Teachers are urged to refer to the guidebooks of the developmental reading 
series for detailed presentations of the content to be covered with each . 
lesson in each textbook. The teacher’s guidebook lists the materials 
available, vocabulary and objectives on the introductory page for each 
lesson. Symbols and comments are used throughout -the guide to assist the 
teacher in her instruction of the lesson. Many activities, independent and 
teacher-directed, are provided for individual differences. Practice 
exercises, vocabulary tests and skills tests are included for the teacher’s 
guide for follow-up activities. The use of specific accessory material for 
each lesson is also indicated in the manual. Teachers should choose the 
suggestions that fit the needs of their own classes. 



Developing A Pace 



On the following pages is a chart developed to illustrate the proposed 
diversity in the rates of progress and the sequence materials used to 
develop a differentiated program for the superior, average, and immature 
reading groups in the typical classroom. 
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